Role of positive education in enhancing multiculturalism among secondary school students
Abstract
In the twenty-first century, multicultural education is a pressing concern. Culturally responsive education is defined as tailoring instruction to the individual needs of students from a variety of backgrounds by capitalizing on their cultural knowledge, prior experiences, & learning styles. In order to guarantee the highest levels of academic accomplishment for all students, multicultural education is a process that permeates all elements of school practices, policies, and organization. In multicultural education, it is said that students and their personal histories and experiences should be at the center of the learning process, and that pedagogy should take place in a setting that is both comfortable and familiar to the students, while also taking into account different perspectives. The current research aims to fill up the gaps in our understanding of multicultural education as it appears in the English language textbooks used by CBSE secondary school students. The study's secondary objective is to learn how these textbooks affect students' and educators' worldviews in terms of diversity. Document Analysis & Normative Survey were chosen as viable methods of data collection because the study required both qualitative and quantitative information.
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Introduction
It is essential that schools in this age of globalisation, when our society is increasingly reliant on other societies, teach about global issues. Students can have a better understanding of America's place in the global community when global identity is fostered. It helps pupils see that the consequences of a nation's actions extend beyond the borders of that nation and into the global community at large. Children who have a solid sense of both their own ethnic and national identities are more likely to grow up to be contributing members of the global society. 
India has the world's second-largest population. My country is incredibly diverse in terms of culture, religion, caste, and ethnicity. All cultural practises cannot be incorporated into lessons. This presents significant obstacles in the process of curriculum development. However, significant religious ceremonies from around the world should be incorporated into the lessons. Not every cultural practise can be covered in a teacher preparation programme. Teachers face a difficult task when trying to accommodate students of varying ethnic backgrounds in the classroom. All of society and its sub-systems can be seen reflected in a typical school setting. The student is a member of every group represented in the classroom. Students benefit from a multicultural school setting because it encourages them to broaden their perspectives. Students gain exposure to a wide range of cultures throughout their academic careers. Students' emotional and spiritual growth benefit from it as well. Multicultural education should be a mandatory part of the secondary school curriculum.
Multiculturalism
Due to the confined and conservative nature of Indian society during its ancient and mediaeval periods, multiculturalism is a relatively recent notion. Multiculturalism is a paradigm shift that looks to the future with optimism. Despite a lot of passionate debate, no one definition of the term has developed as yet. Therefore, people are free to interpret the term according to their own prejudices. In order to improve schools for all students, multicultural educators look at them as a whole and work to eliminate bias and discrimination. It's based on the principles of fairness and equality in education, as well as a commitment to helping every student develop into an independent thinker and engaged citizen of the world.As reported by Paul Gorski (2000) The term "multiculturalism" refers to a set of attitudes and practises that promotes equality for all members of a given community by valuing and appreciating the unique contributions of all members of the many cultural groups that make up that community.(Yusof, 2003) 
Perception of Multicultural Education 
India is one of a kind as a cultural centre because it is home to a wide variety of ancient traditions and cultures. Therefore, in today's India, a multi-cultural education is a need. In multicultural education, it is said that students and their personal histories & experiences should be at the centre of the learning process, and that pedagogy should take place in a setting that is both comfortable and familiar to the students, while also taking into account different perspectives. Furthermore, both educators and their students need to critically examine oppression & power dynamics in local, national, and international contexts. Beyond the classroom, students of colour may benefit from a multicultural education. It could help students feel better about themselves and their achievements, which would have a good impact on their academic performance. This optimistic perspective extends to the students' native cultures, which in turn increases students' pride in and familiarity with such traditions. Positive interactions between people of different races and ethnicities can be increased through multicultural education. Finally, a multicultural education may equip these children with the skills they need to successfully negotiate the prevailing assumptions of the White majority. The need to incorporate multicultural perspectives into classrooms is not limited to students of colour. Equity does not need a universal shift to a bilingual or monolingual curriculum, but it does call for a reawakening to multiculturalism in the classroom. 
Dimension of Multicultural Education 
The University of Washington in Seattle is home to a multicultural education centre led by James A. Banks, a professor of education and a prominent scholar in the topic. He has elucidated an essential facet of multicultural education. 
· Content Integration- examines how often teachers draw on material and examples from many cultures and groups to demonstrate broad themes and concepts within their fields. 
· Knowledge Construction: The students develops the ability to construct their own knowledge.
· Prejudice Reduction: Describes the methods the educator use in the classroom to foster tolerance & understanding among students of all backgrounds. 
· Equity Pedagogy: arises when educators make pedagogical adjustments that help students of varying racial, cultural, & socioeconomic backgrounds succeed in the classroom.
· Empowering School Culture & Society Structure: produced when schools make structural & cultural changes that give students of many races, ethnicities, and genders a sense of belonging and success.
Aims of Multicultural Education in Secondary Education Level 
India is a melting pot of cultures, making multicultural education crucial in the country's context. It's a requirement for graduation from high school. The following are some of the main aims of intercultural education in secondary school. 
· Create a society where people of all backgrounds have access to cultural freedom and agency. 
· Multicultural education seeks to promote social cohesion and tolerance as its primary objectives. 
· Broaden kids' exposure to different cultures and increase their academic success. 
· Assist the student in acquiring the perspectives, values, and abilities that will allow them to succeed in their local community as well as the larger international one. 
· Allow for the development of intercultural skills. 
· The goal of intercultural education is to eradicate bias against people of different races, religions, and ethnicities. 
· To help every student reach his or her full academic potential. 
· To inspire pupils to participate in their own education by using personal narratives and experiences. 
· Recognise the diversity of perspectives that has built our body of knowledge. 
· To form favourable opinions of persons from other backgrounds. 
· To develop into responsible members of the school, neighbourhood, nation, and global communities. 
· Teach kids how to think critically and make sound decisions so they can improve their daily lives. 
In order to accomplish these aims, it is crucial for teachers to have an understanding of their students' cultural backgrounds, religious beliefs, ethnic origins, and primary language. 
Issues & Challenges of Multicultural Education in Secondary Education 
There are four major obstacles that need to be overcome before multicultural education can be successfully implemented in India's secondary schools. 
i. Acquiring Knowledge: Banks (1994) proposes four types of expertise educators should have in order to effectively implement multicultural education: familiarity with multicultural education's major paradigms and major concepts; familiarity with the historical and cultural backgrounds of significant ethnic groups; and the pedagogical expertise to adapt lessons to students' individual needs. 
ii. Changing Curriculum: Few teachers begin their careers in schools where multiculturalism has already won full integration into the curriculum or where they are granted full reign over the curriculum, regardless of how extensive their preparation may be. This means that educators who value multicultural education must either create new multicultural lessons or find methods to include existing ones. 
iii. Communicating Complexity: Teachers struggle with what to include in a multicultural curriculum as they work to increase their own multicultural expertise and incorporate multicultural lessons into their classrooms. In addition to the difficulties of teaching in a multicultural context with limited time and resources, teachers must also contend with the subject matter's inherent complexity. 
iv. Valuing Multicultural Education: Teachers also face resistance from administration, school systems, and parents when promoting intercultural education in the classroom. Teaching intercultural education is difficult in part because of institutional barriers. Principals and teachers alike often lack unchecked power in the classroom.
Approaches to multicultural education
Educators may make use of more than one of these strategies at once, as there is much overlap between them. Multiculturalism, as defined by Banks (1997b), refers to the practise of including lessons, activities, and assessments that draw on a wide range of cultural perspectives and perspectives. Understanding that all knowledge is socially constructed—that is, formed in the minds of humans to explain their experience—means that everything is open to scrutiny and criticism. Socially influential ideas evolve over time. In order for educators to successfully instruct from a multicultural perspective, they themselves must undergo a process of knowledge building. When educators make adjustments to their practises to better engage and motivate students from diverse cultural backgrounds, they are engaging in equity pedagogy. The goal of anti-discrimination education is to help pupils become more accepting of people of other races & cultures.
Teaching tolerance about religion, physical & mental abilities, and sexual orientation are all possible forms of prejudice education. The other four tenets of intercultural education are made possible by a supportive school climate. Educators should look into the ways in which "diverse racial, ethnic, and gender groups" (p. 24) are disadvantaged in the classroom. The goal is to establish educational environments that support students' growth and development to their fullest potential. Multicultural education's core goal is to effect positive social change via learning. Thinking critically, creatively, and with a firm eye towards a future that incorporates the richness of all of our stories and peoples is essential. It's another step on the never-ending path towards fairness, and it's what drives us to finally make democracy work. In the new millennium, it provides us with fresh avenues to explore and new questions to ask. "A person's search for humanity requires not just critical thinking but also the ability to picture anything emerging of their hopes." (Greene 1995, p. 25).In a multicultural society, everyone's ideas and aspirations have a home in multicultural education.
Schools role
· Teachers in India would benefit greatly from professional development programs that focus on the interplay of race, ethnicity, language, & socioeconomic status on student behaviour.
· All students should be provided with a fair chance to study & succeed academically in school.
· Knowledge is a product of the social, political, & economic environments in which people learn and work, and this fact should be reflected in the curriculum.
· To improve students' academic performance & encourage harmonious interactions amongst students of different backgrounds, schools should encourage them to take part in extracurricular &curricular activities.
· 5 To better intergroup connections, schools should construct or highlight superordinate cross-cutting group affiliations.
· The harmful impact of stereotyping and other biases on racial & ethnic relations should be taught to students in school.
· The ideals of justice, equality, freedom, peace, compassion, & charity are universal and should be taught to students.
· Teachers have a responsibility to ensure their pupils develop the interpersonal skills necessary to work cooperatively with peers of different racial, ethnic, cultural, & linguistic backgrounds.
· 9 It is important for schools to create safe spaces where students of diverse races, cultures, & languages can engage with one another.
· To establish a positive learning environment for kids, a school's organizational techniques should promote group decision-making & development of cooperative attitudes and skills among all school members.
· To ensure that all public schools, regardless of their location, receive adequate funding, leaders should create ways to do so. 
· Teachers should employ a variety of methods that take into account students' cultural backgrounds in order to evaluate students' complicated cognitive & social abilities.
Methodology
The methodology of a study is its approach to answering the research topic in a methodical manner. Knowledge of both the end result & method of scientific investigation is beneficial. In research, "the credibility obtained depends very much upon the credibility of the method used" (Hillway, 1969). There are a variety of techniques a researcher can use to gather information for a study. A proper methodology aids the researcher in investigating & measuring the various aspects of the study that are necessary to fulfil the need. 
Method adopted for the study 
Secondary school students' English language textbooks were analysed to determine the extent to which multicultural education concepts were covered. Due to the mixed qualitative & quantitative nature of the research, Document Analysis & Normative Survey were chosen as appropriate methods of data collection. 
Reading textual materials is a key part of the social research process known as document analysis. Something that can be read and has some connection to the social realm is called a document. Discourse Analysis & Content Analysis, two forms of Document Analysis, were utilised to compile the data for this investigation. When compared to discourse analysis, content analysis is more quantitative. When conducting a content analysis, it is common practise to disregard the wider context and potential nuances of the language's use. The present study analyses the characters' and authors' linguistic choices in the construction of their narratives of the social environment. The suggested context of the terms & phrases used in the teaching was carefully examined. The content has been analysed for multiculturalism dimensions such theme, vocabulary, pictures, and exercises to provide the analysis structure and form.
Gathering information on the present is what is meant by the term "survey" (Good and Scates, 1954). The term "normative" is used since it is the goal of many surveys to find out the most common or typical behaviour. Educators and students were surveyed for this study to supplement the researcher's document analysis.
Sample for the Study 
In qualitative research, the idea of saturation should be used as a compass to determine the optimal sample size. It was ensured that the highest quality sample was made accessible for the research. The following criteria were used to determine the study's sample size: 
· The sample of educators and students was chosen with careful attention to diversity & inclusivity.
· Only students enrolled in CBSE-approved programmes should be included in the sample.
The study's sample of 60 teachers & 318 students was chosen with the aforementioned considerations in mind. For this investigation, a systematic random sampling strategy was used.
Table 1: Show the names of the selected survey samples.
	S. No.
	Name of the school
	No. of students

	1
	Delhi Public School
	75

	2
	Don Bosco School
	82

	3
	St. Mark's Senior Secondary School
	77

	4
	St. Paul's School
	84

	
	Total
	318



Description of the Documents Analysed
Hornbill (Core reader, Class XI) & Snapshots (Supplemental reader, Class XI) are the two English language textbooks required by the CBSE in Delhi. The redesigned textbooks for Class XI were introduced in 2020. 
Tools 
Multicultural Index, Evaluation Schedule for Subject experts, Opinionnaire for the Teachers &Opinionnaire for the Students were the tools utilized.
Analysis and Discussion:
Data analysis is the process of looking at the compiled information to draw conclusions about it. To do this, we must dissect existing complicated components and reassemble their constituent parts in novel configurations for the sake of understanding.
The primary goal of this research was to examine how multicultural education is presented in secondary school students' English language textbooks. To identify examples of multiculturalism in two English-language textbooks, Hornbill (Class XI) and Snapshots, the researcher employed discourse analysis, content analysis, & multicultural index. 
There were three stages to the analysis:
Validation of the Multicultural Index 
Document analysis (Content Analysis and Discourse Analysis) using Multicultural Index
 The second phase of analysis is presented under the following major heads: 
1. Analysis of Hornbill - Class XI Core English language textbook 
2. Analysis of Snapshots - Class XI Supplementary English language textbook
Statistical Analysis of the Opinionnaires for Teachers and Students 
The third phase of analysis is presented under the following major heads: 
1. Opinions of CBSE Secondary School teachers on the extent of multicultural dimensions reflected in the English language textbooks of Class XI. 
2. Opinions of CBSE Secondary School teachers on whether their school have empowering school culture. 
Validation of the multicultural index using evaluation schedule
An oral reading of CBSE English language textbooks for secondary school students was conducted in order to compile the multicultural material used to create the Multicultural Index. Before applying the technique to document analysis, it underwent validation. Experts were asked to evaluate the tool to ensure its accuracy. Subject matter experts (N=10) were provided an Evaluation schedule to use in determining whether or not the Multicultural Index was an appropriate tool for ensuring that the four dimensions of multicultural education were accurately portrayed in the English language textbooks used by secondary school students following the CBSE curriculum. 
Table 2: Responses from experts on the suitability of the multicultural index (N = 10).
	S .No.
	Criteria
	GE
	SE
	NA

	
1.
	Extent of adequacy of the multicultural index in checking the dimensions of multicultural education.
	
70%
	
30%
	
0

	
2.
	Extent of the coverage age of the perspective regarding content integration.
	100%
	0
	0

	
3.
	Extent of coverage of the perspectives regarding prejudice reduction.
	60%
	40%
	0

	
4.
	The extent of coverage of perspectives regarding knowledge construction
	
70%
	
30%
	
0

	
5.
	The extent of coverage of perspectives regarding equity pedagogy
	70%
	30%
	0

	
6.
	The extent of the suitability of the toon depends on checking the multicultural dimensions.
	90%
	10%
	0

	
7.
	Extent of the appropriateness of tools in checking the dimensions of multicultural education.
	80%
	20%
	0

	
8.
	Extent of suitability of the index in realising the objective of the study
	90%
	20%
	0

	
9.
	Extent to which the tool iseffective in assessing thelesson in terms of themes, illustrations, vocabulary andexercises.
	
90%
	
10%
	
0

	
10.
	The extent of the tool in measuring dimensions is reflected in themes, illustrations, vocabulary, and exercises.
	
60%
	
40%
	
0


    Note: GE- Great Extent; SE- Some Extent; NA- Not at All

Document analysis (content analysis & discourse analysis) using multicultural index 
Analysis of Class XI English Language Textbook Hornbill
‘The authors come from all corners of the globe, & genres they draw from include biography, travelogue, science fiction, art criticism, and current expository prose. Some examples of journalistic writing are provided as well. The play is in a lighter spirit and on a topic that students will particularly relate to, therefore it has been given prime real estate in the textbook. The poetry' broad themes and modern style make them accessible to a wide audience. The suggested activities make use of the students' existing knowledge and skills in more than one language. There are two facets to ensuring that students fully understand what they read: the material itself and how it applies to their own lives. Learners will become more attuned to the use of informed word choice through the vocabulary activities, and they will become more cognizant of the usage of forms through the grammatical points emphasised. Learners are encouraged to seek out additional resources outside of the units themselves in the 'Things to do' section at the end of each lesson. With an emphasis on form, content, and method, the Writing skills part guides students through the writing process, from brainstorming and outlining to outlining and revising.
i. Analysis of themes of Class XI English Language Textbook Hornbill
The Portrait of a Lady, written by Khushwant Singh, is about the relationship between the author and his grandmother. Their close friendship in the hamlet altered drastically after they moved home with his parents in the city. When Singh went to study overseas, it drove a further gulf between them. The excitement of her grandson's return home was too much for the elderly woman, and she passed away. The story is set against a traditional Punjabi backdrop. The grandfather in the portrait is an elderly Punjabi man, as evidenced by his "white beard, turban, and loose-fitting clothes" (p.3). She limped around the house in all white, one hand on her waist for support as she walked with a stoop and the other on her rosary. Her silver hair was dishevelled and fell in random directions over her pale, puckered face, and her lips twitched in silent prayer. Indeed, her beauty was striking. Like a mountain range blanketed in snow, she exuded a sense of calm and tranquilly. (p.4). An elderly widow of Punjabi descent is depicted by these lines. The author's return from overseas is met by singing and dancing, demonstrating the Punjabi penchant for festivity. On page 6, the readers learn about the Sikh funeral rites.
The poet's mother comes to mind when she sees an old photo in Shirley Toulson's poem A Photograph. Poet's mom and her cousins on a beach vacation. The carefree expression on her mother's face in the snapshot was long gone. She recalled her mother's amusement at the costumes she and her cousins wore. The poet's heart is now touched every time she recalls the joy on her mother's face. The poet's deep feelings for her mother are expressed in this touching poem. It reminds us that the basic pleasures of youth are fleeting. The second stanza's lines "...wry with the laboured ease of loss" serve as a sobering reminder that life is not always rosy. The poet notes that while the water has remained unchanged throughout the years, her mother has suffered the effects of ageing. The poet remembers her mother's death with regret, thinking, "as that girl lived" (in the photo), her mother has been gone for a long time. The poem takes on a melancholy tone with the line "its silence silences." How the poet's mother's shock at "look how they dressed us for the beach" reflects the evolution of fashion.
ii. Analysis of Vocabulary of Class XI English Language Textbook Hornbill
'The Portrait of a Lady's' lesson incorporates many period-appropriate phrases that also depict Sikh culture. The use of words like "wooden slate" (page 4) and "spinning wheel" (page 5) evokes images of rural life from roughly fifty years ago. Many of the words and phrases used by Sikhs, such as "fables of the prophets" (p.3), "morning prayer," "scriptures," and "old drums" (p.5), are unique to the religion. By describing his grandmother as "an expanse of pure white serenity," Singh paints a picture in the minds of his readers of a devout and placid elderly woman. The young Singh is horrified by the memory of his grandma when she was young and beautiful, and the phrase "the thought was almost revolting" (p.3) portrays this feeling. Young readers will see in this passage the author's projection of the common attitudes of children towards their ageing relatives. Throughout his story, the author illustrates his grandmother's deep faith. Living in the city limited her options. She "accepted her seclusion with resignation," (p. 5), and she "friended the sparrows she fed with frivolous rebukes," (p. 5), both of which reveal the isolation the old lady felt. The final paragraph of the lesson has a mournful tone. The sparrows, the elderly lady's friends, "stopped chirruping" (p.6) after she died. The poem A Photograph has a melancholy, nostalgic vibe. The poem's ode to a seaside vacation on page 11 captures the Western preference for this type of getaway. The words "cardboard" and "snapshot" (p.11) sound antiquated in today's technologically advanced world. Life is a 'terribly fleeting' reminder to the readers. The sea, which seems to have changed less, cleansed their dreadfully ephemeral feet, as the poet so aptly puts it.
iii. Analysis of Illustrations of Class XI English Language Textbook Hornbill
It appears that illustrations were not a priority when creating the textbook. Neither the lessons' authors nor any accompanying images are identified in any way. Even if we live in an age where information is at our fingertips, it would be nice to learn more about the author of the courses. There are no visual aids in the courses associated with The Portrait of a Lady, A Photograph, The Laburnum Top, The Voice of the Rain, The Ailing Planet: The Role of the Green Movement, The Browning Version Childhood, The Adventure, and Father to Son.
There are no appropriate pictures in the lesson "Landscape of the Soul." Photographs of the objects would have been helpful for better understanding of the unusual terminology used, such as "horizontal scroll" (p.34). The course would benefit with visuals of the notable artists discussed. The lesson includes a picture of a rock sculpture by Nek Chand. The lecture might have benefited from the inclusion of photographs of Chinese paintings, European art, and Nek Chand's work. The lesson The Adventure would have been more engaging if it had included illustrations of the Maratha Warriors and important locations mentioned in it. The depiction of Mount Kailash in Silk Road is really accurate. The lecture would have been more engaging with pictures of the locations covered. There are no pictures to go with the poems A photograph, The Laburnum Top, The Voice of the Rain, Childhood, and Father to Son. The kids have never seen a laburnum tree before. It would have been helpful to add an example in the lesson. The other poems' subjects are straightforward enough that readers won't need visual aids to understand them.
iv. Analysis of Exercises of Class XI English Language Textbook Hornbill
Each writing unit's exercises feature Comprehension, Discussion, Consideration, Work with Words, Observation of Form, and Action Items. The Notes at the conclusion of this section elaborate on the goals of each sub-part and provide guidance on how to go about accomplishing them. Both written and oral communication are emphasised. Questions in this section assess reading comprehension and focus on how well you've taken note of the text's structure. Each lesson's assigned work is meant to accomplish the following: Based on reading the autobiography, "The Portrait of a Lady," and "We're not afraid to die... if we can all be together on the adventurous ordeal of the family," we can safely say that we have come to terms with these statements: The Ailing Planet: The Green Movement's Role on environmental and social issues (p.49); The Browning Version on global comprehension (p.57); The Adventure on true/false items to check inferential comprehension (p.73); and Silk Road on factual understanding & author's adventurous experiences while scaling the hilly terrain (p.84).
Analysis of Class XI Supplementary English Language Textbook Snapshots
‘Snapshots features short stories and brief biographies written by modern authors to introduce students to the many different perspectives on life presented in the world's literatures. The stories cover a wide range of human experiences, from the difficult decisions faced by adolescents (as in William Saroyan's "The Summer of the Beautiful White Horse") to the heartbreak of war's aftermath & possibility of personal redemption (in Maria Minco's "The Address") to the intrusion of language & imperialism into a rural setting ("Ranga's marriage") by MastiVenkateshIyengar and "Birth," an excerpt from The Citadel, by A. There's also "Mother's Day," a play by J.B. Priestley that offers an early critique of how we accept (and sometimes rebel against) gender norms at home. The Ghat of the Only World, by Amitav Ghosh, is a beautiful homage. Inspired on Aga Shahid Ali, a Kashmiri poet who wrote in English, "The Tale of Melon City" by Vikram Seth is a hilarious parody.
i. Analysis of Themes of Class XI Supplementary English Language Textbook Snapshots 
William Saroyan's short story, "The Summer of the Beautiful White Horse," follows two young men from an ethnic Armenian family as they adjust to life in the United States. Aram, 9, and Mourad, 13, are cousins and members of the honourableGaroghlanian people. The family of Armenian origin has relocated to the San Joaquin area. A young man named Mourad from the tribe stole John Byro's prized white horse. He 'borrowed' the horse, he informed his cousin Aram. John Byro was confident that the Garoghlanian family would never steal, so he concluded that Mourad's horse must be an exact duplicate of his own. The family of Armenian origin has relocated to the San Joaquin area. Throughout the lesson, the elders' regret at having to leave their homeland comes through loud and clear. When Byro lost his horse, Byro's uncle Khosrove said, "Haven't we all lost the homeland?" (p.6). The integrity of the tribe is praised repeatedly throughout the material. Sincerity was one of the things that made them famous. There was "the most amazing and comical poverty in the world" that the family was experiencing. However, "None of us would take advantage of anybody in the world, let alone steal" (p.2). Mourad gives the horse back to John Byro since he knows the Byro family has a good reputation for being trustworthy.
ii. Analysis of Vocabulary of Class XI Supplementary English Language Textbook Snapshots
Native terminology like "Garoghlanian family" (page 2) and "Vazire" (page 4) add to the novel's cultural authenticity. Mourad, Aram, Zorab, Arak, DikranHalabian, and Khosrove are all Armenian names. The author frequently alludes to the fact that his Armenian-speaking characters speak Armenian. The ravages of war are reflected in The Address's narrative tone. Things (p. 12) were "hidden away in boxes waiting in vain till they were put back in their place again," as the author phrased it. These phrases bring to mind the Jews who, for their own safety, had to live in secrecy. Hanukkah, a culturally distinctive phrase, is also stated (p. 13). The narrative Ranga's Marriage is full of phrases and terms that represent the society being examined and convey its beliefs and assumptions. The Anglophiles are mocked in "Sahibs of England" (p.16). The usage of numerous Kannada terms contributes to the authentic feel of the setting. A few examples are found on pages 17 ('Karigadabu'), 17 ('annayya,' 17 ('brahmarandhara,' 17 ('janewara,' 18 ('cowries,' 22 ('shastra,' 23)). The term "paise" has been altered to the more locally appropriate "pice," which is how it is pronounced. Ranga uses an excerpt from the great Indian classic 'Shakuntala' by Kalidasa (p.19) to back up his argument that people shouldn't rush into marriage. Like other traditional Kannada speakers, Madhavacharya's (p.23) name is stated here with due respect. The narration in the lesson of Albert Einstein at School frequently uses the words "that school" and "school," reflecting Einstein's disdain for formal education. The remarks reflect Einstein's animosity towards the location. The cultural context of the lesson is reflected in the variety of terms for Mother's Day. The'small suburban semi-detached dwelling' (p.32) with a 'fire place' (p.32) and the two pals, one with a touch of 'cockney' (p.33), 'two front dress circles for the first class' (p.41), and the other with a 'Irish' (p.33), are accurate depictions of a middle class home and individuals. The mystical overtones attributed to the East are reflected in the text's use of the word 'East' (p.33, 35). Mrs. Fitzgerald's'sinister personality' (p.33) enlightens us to the possible perception of a clever woman in her day. Due to the'movement' (p.39), it appears as though Mrs. Pearson has joined the 'union' for housewives.
iii. Analysis of Illustrations of Class XI Supplementary English Language Textbook Snapshots
There is only one depiction of a horse and rider in The Summer of the Beautiful White Horse, and it appears on page 4. Due to the straightforward nature of the narration, pupils will not be hampered by the absence of visual aids. On page 21, you'll find an illustration from "Ranga's Marriage" that fits in with the lesson plan. The two buddies depicted on page 33 of Mother's Day is an appropriate illustration for the lesson. On page 72 of "The Tale of Melon City," an illustration is provided that relates to the lesson's main idea. Neither "The Address" nor "Albert Einstein at School" nor "The Ghat of the Only World" nor "Birth" contain any visuals of any kind. Some of the information could have benefited from visual aids, such as the depiction of the "Hanukkah lamp" on page 13. The Ghat of the Only World could have included photographs of poet James Merrill and Gazal singer Begum Akhtar. It would have been nice to see pictures of the Welsh mining town & authors themselves.
iv. Analysis of Exercises of Class XI Supplementary English Language Textbook Snapshots
Snapshot is an auxiliary reader for students in high school. 'Reading with Insight' is the name of the task at hand. There are three to five questions in each activity. They should help the student think critically about the material. Group discussion, cooperative learning, and the development of students' critical thinking skills are not opportunities afforded by the questions in The Summer of the Beautiful White Horse. The Address's exercises focus on global challenges, particularly those that arose in the years leading up to and immediately following World War II. Questions are raised about the impact of English on Indian culture, as well as the prevalence of astrology and arranged weddings in Indian society. The second 'Reading with Insight' question in Albert Einstein at School considers a topic of worldwide importance: the role of education in shaping a person's abilities.
There are five inquiries for Mother's Day. It talks about real-world problems and examples that relate to the lesson's central idea. There is a question for class discussion included in the lesson. There are three inquiries about the Ghat of the One and Only World. They care a lot about whether or not the material is being learned. Medical methods and the gap between theoretical and actual understanding are at the heart of Birth's questions. The questions in The Tale of Melon City are designed to test the reader's knowledge and understanding of the material presented.
Analysis of the opinionnaires of teachers & students 
Opinion of secondary school teachers on the extent of multicultural dimensions reflected in the revised CBSE English language textbook of Class XI 
The aim of this section of the analysis is to find out the opinion of Senior Secondary School Teachers on how far the English Language Textbook of Secondary students of CBSE reflect the 2 Dimensions of Multicultural Education, viz., Content Integration,andKnowledge Construction, and their opinion on whether their schools have an empowering School Culture. For this purpose, the subjects were grouped into three levels, viz., High, Moderate and Low based on their scores obtained through the Opinionnaire. The Mean (M) and SD () of the scores relating to the dimensions were calculated. Those getting scores at or above M +  were grouped as ‘high group’ and those getting scores at or below M -  were grouped as ‘low group’. Those getting scores between M -  and M +  were grouped as ‘moderate group’. The details of the analysis are given below
Opinion of Secondary School Teachers on how far the Content Integrated in the Revised CBSE English Language Textbook of Secondary students includes Materials, Concepts and Values from a Variety of Cultures
For finding out the opinion of Secondary School Teachers on how far the Content Integrated in the CBSE English Language Textbook of Secondary students includes materials, concepts and values from a variety of cultures, the mean (M) and SD () of the scores relating to the dimension were calculated. The details on the extent of Content Integration are given in Table 3.
Table 3: Responses of Teachers on the Extent of Content Integration
	Group
	Frequency
	%

	Highgroup
	16
	26.67

	Moderategroup
	33
	55.00

	Lowgroup
	11
	18.33

	Total
	60
	100



Opinion of Secondary School Teachers on how far the Revised CBSE English Language Textbook of Secondary studentsaid Knowledge Construction
For finding out the opinion of Secondary School teachers on how far the CBSE English Language Textbook of Secondary students(in terms of content, vocabulary, illustrations and exercises) aid Knowledge Construction, the mean (M) and SD () of the scores relating to the dimension were calculated. The details on the extent of Knowledge Construction are given in Table 4.
Table 4: Responses of Teachers on the Extent of Knowledge Construction
	Group
	Frequency
	%

	Highgroup
	15
	25.00

	Moderategroup
	35
	58.33

	Lowgroup
	10
	16.67

	Total
	60
	100



Opinion of Secondary School Students on the Extent of Multicultural Dimensions Reflected in the Revised CBSE English Language Textbook of Class XI 
The aim of this section of the analysis is to find out the opinion of secondary school students on how far the English language textbook of Secondary students of CBSE reflect the 2 dimensions of multicultural education, viz., Content Integration and Knowledge Construction, and their opinion on whether their schools have an empowering School Culture. For this purpose, the subjects were grouped into three levels, viz., High, Moderate and Low based on their scores obtained through the Opinionnaire. The mean (M) and SD () of the score relating to each dimension were calculated. Those getting scores at or above M +  were grouped ‘high group’ and those getting scores at or below M -  were grouped as ‘low group’. Those getting scores between M -  and M +  were grouped as ‘moderate group’. The details of the analysis are given below:
Opinion of Secondary School Students on how far the Content Integrated in the Revised CBSE English Language Textbook of Secondary students includes Materials, Concepts and Values from a Variety of Cultures
For finding out the opinion of Secondary School students on how far the content integrated in the CBSE English language textbook of Secondary students includes materials, concepts and values from a variety of cultures, the mean (M) and SD () of the scores relating to the dimension were calculated. The details on the extent of Content Integration are given in Table 5.
Table 5: Responses of Students on the Extent of Content Integration
	Group
	Frequency
	%

	Highgroup
	71
	17.49

	Moderategroup
	236
	58.13

	Lowgroup
	99
	24.38

	Total
	406
	100



Opinion of Secondary School Students on how far the Revised CBSE English Language Textbook of Secondary studentsaid Knowledge Construction
For finding out the opinion of Secondary School students on how far the CBSE English Language Textbook of Secondary students(in terms of content, vocabulary, illustrations and exercises) aid Knowledge Construction, the mean (M) and SD () of the scores relating to the dimension (questions 10 to 18) were calculated. The details on the extent of Knowledge Construction are given in Table 6. 
Table 6: Responses of Students on the Extent of Knowledge Construction
	Group
	Frequency
	%

	Highgroup
	71
	17.49

	Moderategroup
	239
	58.87

	Lowgroup
	96
	23.64

	Total
	406
	100



Conclusion
The study focuses on the role played by the content in developing a global perspective in the students. Multicultural education is a framework that allows educators to approach classroom discussions and lessons from a range of perspectives, not only those that are familiar to the majority culture. By making lessons more relevant to their lives, pupils' academic performance improves when taught from a multicultural perspective.  Both students and educators would learn to embrace diversity rather than be intimidated by it. The purpose of the study was to determine whether or not the analysed English language textbooks incorporated multicultural characteristics, such as content integration and knowledge formation, in their lessons, terminology, visuals, and exercises. Characters in the lectures were analysed to see if they reflected positive values and whether they could serve as role models for the adolescents reading the textbooks.
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